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The overarching purpose of RTI implementation is to improve 
educational outcomes for all students. 

 

WHAT IS RESPONSE TO INTERVENTION? 

Parents want to see their children excel. It can be very frustrating if a child falls behind in 

reading, math, writing, or other subjects, or if a child has difficulty getting along with others or 

making appropriate choices. 

Response to Intervention (RTI) is a process that provides intervention and educational support 

to all students at increasing levels of intensity based on their individual needs. The goal is to 

prevent problems and intervene early so that students can be successful. 

RTI IS ……… 

• the practice of providing high-quality instruction and interventions matched to student 

need,  

• monitoring progress frequently to make decisions about changes in instruction or goals 

and  

• applying child response data to make important educational decisions.  

• NASDSE, RtI: Policy Considerations and Implementation, 2005 (emphasis added). 

Response to Intervention is an approach that promotes a well-integrated system connecting 
general, compensatory, gifted, and special education in providing high quality, standards-

Academic Systems Behavioral Systems

1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Tier III Intensive Interventions

•Individual Students

•Assessment-based

•High Intensity

Tier III Intensive, Individual Interventions

•Individual Students

•Assessment-based

•Intense, durable procedures

Tier II Strategic Interventions

•Some students (at-risk)

•High efficiency

•Rapid response

Tier II Targeted Group Interventions

•Some students (at-risk)

•High efficiency

•Rapid response

Tier I Core Curriculum

•Grade level

•Preventive,  proactive

Tier I Universal Interventions

•All settings, all students

•Preventive,  proactive

RTI Ideal System Configuration

RESPONSE TO INTERVENTION (RTI) 
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based instruction and intervention that is matched to students’ academic, social, emotional, 
and behavioral needs. 

 

 

THE RTI PROCESS IN EPSB SCHOOLS 

The purpose of strong district supported interventions is not only to bring 

students to grade level, but to also provide students with acceleration 

and enrichment opportunities that will reinforce their success and assist 

them in achieving their potential. 

WHAT DOES RTI LOOK LIKE? 

 

The RTI process has three tiers that build upon one other. Each tier 

provides more intensive levels of support. 

¶ Tier I includes high quality instruction. The school provides all 

students with access to high quality curriculum, instruction, and 

behavior supports in the general education classroom. 

¶ Tier II includes additional targeted, supplemental 

instruction/interventions. The school provides interventions 30 

minutes five days a week to small groups of students (5-8) who 

need more support than they are receiving through Tier I. 

¶ Tier III includes intensive interventions. The school provides 

interventions 45-60 minutes five days a week to small groups of 

students (3-5) who need more support than they are receiving 

through Tier I. ¸ƻǳǊ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ƛǎ ƳƻƴƛǘƻǊŜŘ ŀnd results are 

used to make decisions about additional instruction and 

intervention. 

The RTI process is designed to help principals, teachers, parents, 

specialists, and para-professionals utilize data-based decisions to 

improve the educational outcomes for all students, especially those 

students whose success is at risk due to academic or behavioral 

challenges.  Successful outcomes reduce the need for special education 

services.   Unless a student has an obvious disability requiring Special 

Education services (e.g., severe autism, severe physical disabilities, etc.), 

a referral for a Special Education evaluation is required to be 

RESPONSE TO INTERVENTION (RTI):  A GUIDE FOR FAMILIES 

 
RTI INCLUDES: 
 
1. High quality, research-

based instructional and 
behavior supports in 
general education 

 
2. School-wide screening to 

determine which students 
need closer monitoring or 
additional interventions 

 
3. Multiple tiers of 

increasingly intense, 
research-based 
interventions matched to 
the needs of student(s) 

 
4. Use of collaborative 

problem solving to 
develop, implement, and 
monitor interventions 

 
5. Continuous monitoring of 

student progress to 
determine if 
instruction/interventions 
are effective in meeting 
the needs of student(s) 

 
6. Follow-up to ensure that 

the 
instruction/interventions 
were implemented as 
planned 

 

7. Active parent involvement 
throughout the process of 
pursuing solutions that 
lead to increased 
success 

 
Adapted from the National Joint 
Committee on Learning Disabilities 
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accompanied by data demonstrating that the student was provided with appropriate scientific 

research-based instruction (including interventions) in the general education setting, delivered 

by qualified personnel, along with progress monitoring data as required by federal and state 

regulations.  If 6-8 data points collected indicate the student has not shown adequate progress, 

despite implemented research-based interventions, consideration for Special Education may be 

warranted.  

 

 

 

SAT meetings begin after the completion of the first universal screener and meets 

monthly thereafter. Those included in SAT meetings are Instructional Interventionist, Pupil 

Appraisal, SAT/SBLC chairperson, principal and teacher. Sub-set team meetings take place once 

every 1-2 weeks with a Pupil Appraisal member to monitor progress of intervention.  All 

meetings adhere to the following procedures. All data is gathered prior to SAT meeting to 

include grades, test scores, attendance logs, behavior logs, and intervention (RTI) data. 

TEAM 
MEMBER 

ROLE 

Principal Á Supports the RTI process 

Á Provides scheduling to accommodate intervention process 

Á Provides resources (i.e. space) to support personnel (appraisal staff, 

counselors, interventionists, coaches, nurses, social workers) who facilitate 

the intervention process   

Instructional 

Interventionist 

Á Schedules RTI meetings and informs team members of meeting dates.  

Á Facilitates the process for Tier I review and Tier II intervention plans  

Á At Tier III consideration, provides appropriate Tier III forms to teachers 

Á Monitors and reviews files for RTI team paperwork (e.g. student data file) 

Á Processes referrals for Special Education evaluation through the RTI team- 

makes referrals to other support personnel. 

Reading 

Interventionist 

/Teacher 

Á Works directly with students to provide necessary intervention services 

Á Assists with the universal screening and the implementation of interventions 

Á Facilitates the use of progress monitoring techniques and analysis of data 

Á /ƻƭƭŜŎǘǎ Řŀǘŀ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻǾŜǊ ǘƛƳŜ ŀƴŘΣ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊΣ 

notifies ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ 

Á Regularly reviews school-wide student progress monitoring data 

 

 

STUDENTS ASSISTANT TEAM (SAT) MEETINGS & TEAM MEMBER ROLES 
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General 

Education 

Teacher 

Á Implements Tier I instruction as appropriate 

Á Implements core-curriculum and behavior interventions and assists with Tier 

II and Tier III interventions when appropriate 

Á When Tier III or evaluation referral decisions are considered, the teacher 

completes the appropriate forms and provides documentation of screenings 

and the progress monitoring data to the RTI team or the Referral team as 

appropriate.  

Diagnostician 

 

Á Assists the school with RTI and the Appraisal process 

Á Collaborates with teachers and support staff in facilitating Universal 

Screening and collection and interpretation of student progress data 

Á Assists the teacher, paraprofessionals, interventionists and coaches in 

implementing appropriate interventions, progress monitoring and data 

analysis   

Á Reviews collected data as needed (generally, every 1 to 3 weeks) and assists 

with data-based decisions about the interventions.   

Á Coordinates the evaluation process when review of student data by the 

Referral team indicates a suspected exceptionality as defined by State 

Bulletin 1508. 

Model Teacher Á Provides intervention assistance to teachers and students  

Á Facilitate the RTI process through mentoring teachers and introducing core 

curriculum strategies to promote success 

Á Participate in data-driven decisions about the intervention plans 

Á Assist in documenting all intervention data 

Á Coach teachers in content area classroom strategies that impact teaching 

and learning 

Speech 

Pathologist 

Á /ƻƴŘǳŎǘǎ ǎŎǊŜŜƴƛƴƎǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǇŜŜŎƘ ŀƴŘ ƭŀƴƎǳŀƎŜ ŀōƛƭƛǘȅΣ 

participates in interventions that impact these areas and facilitates progress 

monitoring and analysis 

Á Participates in the assessment of students who are identified through 

screening to need evaluation for Special Education Services 

Á Assist with Tier II and Tier III intervention in grades K and 1 

 

 

Behavior 
Interventionist 

Á Collaborates with teachers and support staff in facilitating Universal 

Screening and collection and interpretation of student progress data 

Á Assist the teacher, paraprofessional, administrators in implementing 

appropriate interventions for tier II students 

Á Promotes School-Wide Positive Behavior Support and a positive school 

climate 
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School Social 

Worker 

Á Assists the school with the RTI and the Appraisal process 

Á Collaborates with teachers and support staff in facilitating Universal 

Screening and collection and interpretation of student progress data 

Á Works collaboratively with the student, teacher, parent and support staff to 

maximize positive behavioral outcomes for the student 

Á Provides the social worker component in Special Education evaluations 

Á Links parents and student to community resources (medical, attendance, and 

emotional) 

Á Conducts parent conferences as needed to improve attendance 

Á Promotes School-Wide Positive Behavior Support and a positive school 

climate 

Á Coordinates the evaluation process when review of student data by the 

Referral team indicates a suspected exceptionality as defined by State 

Bulletin 1508. 

School 

Psychologist 

 

Á Assists the school with the RTI and the Appraisal process 

Á Provides support in behavior areas; conducts Functional Behavior 

Assessments (FBA)and writes Behavior Intervention Plans (BIP)as needed 

Á Promotes School-Wide Positive Behavior Support and a positive school 

climate 

Á Participates in classroom observations to collect data on challenging 

behaviors 

Á Assist the teacher, paraprofessional, administrators in implementing 

appropriate interventions for tier III students 

Á Collaborates with teachers and support staff in facilitating Universal 

Screening and collection and interpretation of student progress data 

Á tǊƻǾƛŘŜǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ōŜƘŀǾƛƻǊ ŎƻƳǇƻƴŜƴǘ ƛƴ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ ŜǾŀƭǳŀǘƛƻƴǎΦ 

Á Coordinates the evaluation process when review of student data by the 

Referral team indicates a suspected exceptionality as defined by State 

Bulletin 1508. 

School Nurse Á aƻƴƛǘƻǊǎ ŀƴŘ ǇǊƻǾƛŘŜǎ Řŀǘŀ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƘŜŀƭǘƘ ŀƴŘ ǇƘȅǎƛŎŀƭ 

factors e.g. vision, hearing and medical concerns 

Á Completes Medical Screening Checklist students whose health may be 

impacting academic or behavioral success 

Parent Á Provides support at home for the intervention process 

Á Receives reports about instructional strategies and their ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ 
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Universal Screening 

Student skill level is determined through Universal Screening.  The EPSB employs several 

objective assessments across all grades to determine whether a student is at grade levelτ

DIBELS, Benchmark Assessments and State Assessments are all used as objective measures to 

ŀǎǎŜǎǎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǎƪƛƭƭǎ ŀƴŘ ƳƻƴƛǘƻǊ ǘƘŜƛǊ ǇǊƻƎǊŜǎǎΦ   ¦ƴƛǾŜǊǎŀƭ ǎŎǊŜŜƴƛƴƎ ƛŘŜƴǘƛŦƛŜǎ ǘƘƻǎŜ 

students who may be at risk for academic failure or have a history of academic failure.  

Students are assigned to tiers according to assessment indices that indicate the level of 

intervention intensity required to move a student to grade-level success.  Appropriate 

interventions are administered accordingly.  As interventions are applied, student progress is 

monitored through intervention assessments, and finally through the LEAP, iLEAP and GEE 

assessments administered in the spring. 

Progress Monitoring 

 Progress monitoring refers to making instructional decisions and analyzing the progress 

ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ academic performance from data collected on a regular basis. It is a 

scientifically-based practice used to evaluate the effectiveness of instruction and has proven 

reliability and validity for assessing academic skills.   Research has shown that when teachers 

ǳǎŜ ǇǊƻƎǊŜǎǎ ƳƻƴƛǘƻǊƛƴƎΣ ǎǘǳŘŜƴǘǎ ŀŎƘƛŜǾŜ ƳƻǊŜ ŀǎ ǘŜŀŎƘŜǊǎΩ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŘŜŎƛǎƛƻƴǎ ƛƳǇǊƻǾŜΦ  

Progress monitoring data are used to develop ƛƴǎǘǊǳŎǘƛƻƴ ŀǘ ŜŀŎƘ ¢ƛŜǊΣ ŀƭƭƻǿƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 

response to research-based interventions to be used as the data on which decisions are made.   

 tǊƻƎǊŜǎǎ ƳƻƴƛǘƻǊƛƴƎ ƛǎ ŀ ŎǊƛǘƛŎŀƭ ŎƻƳǇƻƴŜƴǘ ƻŦ ǘƘŜ 9t{.Ωǎ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻŎŜǎǎ ǎƛƴŎŜ ƛǘ 

provides the information necessary to judge whether any given intervention is effective so that 

it can be modified quickly if necessary.  Prolonged use of ineffective interventions will delay and 

could hamper student success. 

Data Analysis and Decision Making 

!ŦǘŜǊ ǎŜǾŜǊŀƭ ǿŜŜƪǎ ƻŦ Řŀǘŀ ŎƻƭƭŜŎǘƛƻƴΣ ǘƘŜ {!¢ ŜȄŀƳƛƴŜǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ƎǊŀǇƘ ǘƻ 

determine if the intervention is effective or if instructional changes need to be made.  The team 

ŎƻƳǇŀǊŜǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŀǘŜ ƻŦ ǇǊƻƎǊŜǎǎ όƛΦŜΦ ǘǊŜƴŘ ƭƛƴŜύ ǿƛǘƘ ǘƘŜ ǇǊojected rate of progress (i.e. 

goal line).  In other words, how is the student doing compared to how the student should be 

doing?  If the trend line is lower than the projected rate of progress, the team should make an 

instructional change or modification ǘƻ ōƻƻǎǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ  LŦ ǘƘŜ ǘǊŜƴŘ ƭƛƴŜ ƛǎ ǘƘŜ 

same or higher than the goal line, the team should raise the goal to be reached.  

 Some students may display significant progress and others may need continued 

support.  Referral for special eduŎŀǘƛƻƴ ŜǾŀƭǳŀǘƛƻƴ Ƴŀȅ ƻŎŎǳǊ ǿƘŜƴ ŀ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ 

intervention process provides sufficient data which includes 6-8 data points to indicate that a 

disability is suspected.   An evaluation may then be warranted to determine if the student 

qualifies for services according to Bulletin 1508. 

 

GENERAL RTI PROCESSES 
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THE RTI PROCESSES 

 

Tier 1
Conduct universal academic/ 

behavior screener

Identify & verify students at 
risk

Have parent-teacher 
conferences to discuss 

academic/behavior concerns

Progress monitor every  
month  to address 

academic/behavior concerns if 
necessary

Tier 2
Conduct  meeting to review 

student's Tier 1 progress

Data collection and 
observation by  the Team 

Member will determine if the 
student moves to the next tier 

or remain in the current tier

Teacher will provide  
contracts between the teacher 

&  the student; intervention 
implemented.

Create progress monitoring 
schedule utilizing the data 

collection

Review Tier II intervention 
after 4 weeks

Modify or change Tier II 
intervention if necessary

Team Member makes 
recommendation to return to 

Tier 1, remain in Tier II, or 
move to Tier III

Tier 3
Conduct SAT to discuss 
appropriate intensive 

intervention

Team Member will provide an 
individualized intervention 

plan

Review progress and data after 
bi weekly

Modify Intervention if 
necessary

Continue to review progress 
and data

Make decision in SAT to 
remain in Tier III, return to 

Tier II, or refer to Pupil 
Appraisal Services for 
possible evaluation


